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Biblical	text	be	sung	in	churches,	thus	the	popularity	of	Psalm	Books	in	colonial	America.			 The	first	few	generations	of	worshippers	in	New	England	saw	a	vast	decline	in	the	quality	of	their	church	music.	Church	music	during	this	time	was	in	a	very	crude	state,	being	taught	and	conducted	by	a	church	leader	“lining	out”	the	tune	and	the	words	of	the	Psalms	(Birge	9).			 “Precentors,”	normally	deacons	or	lay	leaders	within	the	church,	by	1670	were	given	this	distinct	task	of	leading	the	singing	of	the	Psalms.	Only	a	small	number	of	tunes	were	readily	available	from	previously	published	Psalter	books.	However,	there	was	no	process	in	place	for	unification	of	tone.	Even	the	Precentors,	who	were	being	looked	to	for	providing	the	leadership	in	the	lining-out	method,	often	times	were	not	educated	about	the	correctness	of	tune	(Mark	13).			 Reverend	Thomas	Walter	of	Roxbury	called	the	sound	produced	during	this	time	“a	horrid	medley	of	confused	and	disorderly	voices…left	to	the	mercy	of	every	unskilled	throat”	(Clark	1924).		The	idea	of	public	school	music	came	from	an	early	attempt	to	improve	this	type	of	church	music	in	colonial	New	England,	through	the	development	of	singing-schools	(Marini	2011).				 Singing	schools	became	popular	around	the	time	the	“Regular	Way”	of	singing	in	church	was	gaining	ground.	The	Regular	Way	of	singing	involved	singing	by	note,	as	opposed	to	following	a	Precentor	in	the	lining-out	method.	A	manual	for	this	new	type	of	singing	called	The	Grounds	and	Rules	of	Music	
Explained	or	An	Introduction	to	the	Art	of	Singing	by	Note,	which	was	published	in	
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History	of	Public	School	Music,	said	the	following	about	music	education’s	part	in	this	new	movement:		 The	child-study	movement	was	largely	responsible	for	making	clear	the		 present	aim	of	school-music,	which	is	that	every	child	shall	appreciate		 and	take	pleasure	in	music,	not	in	a	vague	and	indefinite	future,	but	here		 and	now.	(Birge,	89)		 		 G.	Stanley	Hall	spoke	on	the	status	of	music	education	at	the	time,	at	the	1896	NEA	meeting	in	Denver,	Colorado,	saying,			 In	music	there	is	a	chance	for	a	very	radical	change.	Some	of	our	music		 teachers	are	in	a	very	bad	way.	The	quality	of	music	is	miserable,	and	not		 the	plan	and	methods	by	which	it	is	hypertrophied	beyond	all	sense	and	
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	 petty	differences	magnified.	(Hall	1896)				 The	early	1900s	brought	many	changes	for	American	life.	Large	migrations	to	west	of	the	Mississippi	River,	political	climates,	and	industrialization	caused	an	increase	of	national	economic	growth.	This	economic	growth	developed	a	foothold	for	the	interest	in	public	education.	Public	school	enrollment	rose	significantly.			 Partly	as	a	result	of	the	Child	Study	Movement,	national	interest	in	education	had	been	on	the	rise	since	the	late	1800s.	The	first	few	years	of	the	1900s	built	off	of	this	existing	interest,	and	music	education	flourished.	Choruses	were	formed	in	more	public	high	schools,	teacher	education	in	Normal	Schools	began	to	include	music	courses,	and	“music	supervisors”	came	onto	the	scene	(Birge	83-84).		 		 Prior	to	the	early	1900s,	the	existing	classroom	teacher	taught	music	in	the	majority	of	public	schools.	With	the	exception	of	a	few	high	school	chorus	teachers	in	urban	areas,	“Music	supervisors”	are	the	first	instance	of	a	specified	music-teaching	role	within	public	schools.				 The	first	national	music	curriculum	guidelines	came	after	much	deliberation	within	the	Music	Teachers	National	Association	and	the	Department	of	Music	Education	of	the	National	Education	Association.	Between	the	years	of	1903	and	1904,	fifteen	committee	meetings	and	five	sessions	of	the	entire	conference	produced	the	first	national	proposal	for	an	official,	musical	course	of	study.		
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	 The	next	step	in	solidifying	the	need	for	preparatory	and	secondary	school	music	was	the	push	for	colleges	to	include	music	in	their	admission	exams.	In	1905,	the	Eastern	Educational	Music	Conference	and	the	New	England	Educational	League	were	the	first	groups	to	take	on	this	next	benchmark	for	music	education	in	public	schools.	These	groups	met	with	a	committee	of	college	professors	and	produced	a	proposal	for	the	College	Entrance	Examination	Board	for	New	England	and	Middle	States.			 This	proposal,	to	allow	high	school	music	to	count	towards	college	entrance	credit,	was	accepted	unanimously	on	April	21,	1906.		The	acceptance	of	the	proposal	provided	a	new	incentive	for	high	schools	to	provide	sufficient	musical	education	for	their	students.			 The	Music	Supervisors	National	Conference	was	founded	in	1907	to	adjust	for	the	increase	of	need	and	availability	of	Music	Supervisors	in	general	education	classrooms	to	provide	students	with	adequate	musical	knowledge.	However,	this	credit	incentive	also	spurred	a	movement	for	applied	music	lessons	taken	by	students	outside	of	school	to	be	counted	for	high	school	course	credit.	Allowing	students	to	take	private	lessons	for	credit	kept	schools	from	being	forced	into	hiring	a	teacher	specifically	for	music.	This	practice	of	outside	lessons	took	root	in	several	states	during	the	years	between	1906	and	1930	(Platt	2009).			 During	these	years,	music	education	flourished	more	than	ever.	Partnership	between	high	schools	and	colleges	became	necessary	as	more	and	more	colleges	began	allowing	music	to	count	towards	admission	credit.	National	
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music	conferences	grew	in	record	numbers.	Music	supervisors	and	musicians	who	were	offering	private	lessons	for	high	school	credit	had	a	common	goal.			 The	Great	Depression	effectively	ended	this	musically	fruitful	period.	Private	lessons	became	a	luxury	for	most	Americans,	drastically	reducing	the	number	of	high	school	students	who	used	outside	lessons	for	school	credit.	Among	the	struggles	the	Great	Depression,	and	later,	World	War	II,	the	practice	of	awarding	credit	for	private	music	lessons	became	a	thing	of	the	past.	Only	a	few	states	accepted	private	music	lessons	as	substitutions	for	high	school	music	credit	(Platt	2009).			 After	World	War	II	ended,	Americans	spent	several	years	in	financial	and	societal	recovery.	Advocates	for	public	music	education	during	the	next	years,	like	Bennett	Reimer,	Robert	Shaw,	Fred	Waring,	and	Harvey	Whistler,	along	with	the	National	Music	Educator	conferences,	were	largely	responsible	for	the	continuation	of	growth	in	the	field	(Leeder	1965).		The	late	1950s	to	the	early	1970s	saw	decades	of	a	gradual	expansion	of	using	music	to	express	the	traditions	of	different	cultures	(Reimer	1970).			 Bennett	Reimer,	an	influential	music	educator	in	the	1950s,	asserted	that	music	should	be	a	discipline	unto	itself	and	not	only	hold	value	in	its	relation	to	other	subjects.	The	aesthetic-value	approach	in	music	teaching	expanded	between	the	1950s	and	1960s.	As	one	music	teacher	of	this	time	period	said,	American	music	teachers	“conformed	to	whatever	seemed	to	stand	for	the	total	philosophy	of	the	schools”	(Woodford	2015).		Reimer’s	book,	“A	philosophy	of	
Music	Education,”	was	massively	influential	after	its	publication	in	1970.		
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	 Too	much	focus	on	the	aesthetic	value	of	music	education,	however,	lead	to	the	era	in	which	the	line	between	religion	and	education	got	blurry.	Reimer	stated	that	music’s	uniqueness	came,	in	part,	from	its	ability	to	achieve	“spiritual	transcendence.”			 Too	much	focus	on	the	“spiritual”	nature	of	music	can	quickly	become	too	personalized	for	it	to	be	applicable	in	a	classroom,	as	pointed	out	decades	earlier	by	John	Dewey	in	the	first	edition	of	his	book	“Art	as	Experience.”	Dewey	claimed	that	music	must	not	be	taught	“outside	of	the	connection	of	concrete	experience”	(Dewey	1934).		 A	study	of	the	Music	Educator’s	Journal	between	1967-1992	showed	that	the	increase	in	focus	for	this	time	period	was	on	a	multicultural	music	classroom.	Articles	published	during	these	years	detail	methods	for	music	teachers	to	include	music	from	different	cultures,	as	well	as	how	to	discuss	educationally	the	aesthetic	value	of	music	as	it	relates	to	all	belief	systems	(Volk	1993).		One	music	educator	from	the	present	day	(Respondent	Nine)	said	this	about	the	importance	of	a	cultural	balance	in	sacred	repertoire,		
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